APPROACHES TO THE
DEVELOPMENT OF
CRITICAL ANALYSIS IN
THE UNIVERSITY : THE
IMPACT OF CULTURE

Zane Ma Rhea’

When a wise one, established well in
virtue, Develops conciousness and
understanding, One succeeds in
distangling this tangle...

( Samyutta Nikiyai,13)

Correct knowledge can be arrived at
only leading from the matter to
conciousness and then back to mat-
ter.. (Mao Zedong, 1966,p.2)

Introduction

This chapter offers a discussion about
‘critical analysis’ looking particularly at
its importance within Thai and Austra-
lian universities, and focuses on the con-
tentious discussions about the capacity
of “Asians’ to think and analyse criti-
cally. The central focus is how the skill
of critical analysis might be located
within the broader model of supervision
of higher degree work at university. In
particular, closer examination is made of
the postgraduate supervisor/student re-
lationship especially when there is a dif-
ference of ethnic culture and/or aca-
demic background between these two
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people. To some, it may appear ridicu-
lous that there are even questions raised
about the capacity of ‘Asians’ to think
critically. Many scholars from Asian

countries have developed this skill both
at home and abroad while studying.
Others will argue that “critical analysis’
is a Western concept that is inappropri-
ate within the Asian context. This pa-
per examines the outcome of a number
of teaching and learning approaches as
a way of opening up our thinking about
this thorny issue. How might critical
analysis be understood in a highly
internationalised, yet locally accountable,
university education system? In particu-
lar, what is the role of critical analysis in
research and the production of new
knowledge?

The basis for the discussion in this chap-
ter is drawn from a diverse body of lit-
erature and from the research the au-
thor has conducted over the past 10
years. Some literature focuses on the
development of the Western university
from its earliest formation in Europe (see
for example Ashby, 1967; Le Goff, 1993;
Kerr, 1964; Newman, 1947); the litera-
tures of the sociology of knowledge and
the sociology of education have exam-
ined the production of knowledge, of
which the work of the universities is
seen as an intrinsic part (see Bordieu
1971a & 1971b, 1988; Bordieu and
Passeron, 1977; Clegg, 1979; Hicks,
1979; Hinkson, 1991; Illich and Verne,
1981; Lakshmana, 1976; Masseman,
1990; Opperetal., 1990; Scheler, 1921,
1924, 1960; Siedel, 1991). As the West-
ern university system spread throughout
the colonised world, and have been sub-
sequently repositioned within a
globalised post-colonial world, scholars
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increasingly turned to the examination
of the role played by universities in our
world (see, for example, Altbach, 1985,
Altbach and Kelly, 1978; Althusser,
1972; Amornvivat, 1993; Apter, 1987;
Beare and Slaughter, 1993; Bhabha,
1994; Hannerz. 1990; Harris and Jarrett,
1990; Ketudat, 1973; Nimmanhiminda,
1970; Ternai & Ternai, 1995).

Research was conducted in both Aus-
tralia and the Kingdom of Thailand about
panjaa wisdom, khwaamruu knowledge
and the transfer of academic knowledge
across cultural differences between
1994 - 1997, initially forming the basis
for higher degree work (Ma Rhea 1995,
1996, 1998).The author spoke to a
diverse group of Thai academics,
university administrators, government
employees, and religious in developing
the ideas for this chapter. Some of the
informants are based in Bangkok and
others are from Wat Suan Mokkh,
Chaiya, or from the regional universities
of Chiang Mai, Khon Kaen, and Haat
Yai. Some work in publicly funded
universities and teachers colleges while
others work in private universities. the
academics are located in the disciplines
of education, linguistics, medicine, phi-
losophy, economics nursing, and teacher
education. All spoke of the role, function
and applicability of Western knowledge
within the Thai context, and critical
analysis was a common point of
discussion.

In continuing to work with postgraduate
students and academics studying and
working at Australian universities, the
scope of the research has broadened to
examine how knowledge is understood
across cultural differences and to en-
compass the complexities of knowledge
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exchange in an increasingly globalised
world (Ma Rhea 2000, forthcoming).
The author recently also taught a Mas-
ters-level course in Thailand on ‘Lead-
ership and Communication’ and sought
to contextualise the materials within a
bicultural classroom, exploring the rel-
evance of the materials for the Thai con-
text. the skill of critical analysis was
pivotal to the students successfully com-
pleting the course.”

Critical Analysis in Context

At the outset, it is important to recognise
that there is no biologically determined
basis for claims about the differential
abilities of a particular ethnic cultural
group to ‘critically analyse’. In such a
discussion, we a clearly in the zone of
socialisation and education in unravelling
this issue. This paper will examine three
approaches to the teaching and learning
of critical analysis, particularly in rela-
tion to their success in achieving the
desired ‘outcome’. The consequences
of each approach will be analysed in
terms of its underlying pedagogic as-
sumptions and local/global applicability.
‘Critical analysis’, not unlike ‘speaking
and understanding English’, has become
a desirable skill for many individuals,
universities and governments through the
persuasive influence of Western-led
globalisation.In this way, discussions
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about its acquisition, its manifestations
and an individual’s capacity to ‘doit” have
been put under the spotlight. The ability
to “critically analyse” has become loaded
as a new marker of ability to succeed in
one’s university studies, particularly at
the postgraduate level, to undertake re-
search, and to earn the right to create
new knowledge. A logical consequence
'of such a positioning is that some will be
seen to have ‘it” and some will not. It
has become a marker that enables the
differential distribution of privileges ina
competitive university environment and
an increasingly globally interdependent
world where the right to produce and
control new knowledge is a central fac-
tor (see various arguments by Althusser
& Balibar, 1970; Apter, 1987; Bruntland
Report, 1988; Cerych, 1965; Dore, 1976;
Fanon, 1986; Jacobs, 1971).

The fact that critical analysis has become
an important marker of success in both
the university and the modern world sug-
gest that the question of the capacity of
‘Asians’ to do it, is in itself a fraught
and often racist terrain of enquiry. Uni-
versities remain the predominant place
where this set of skill is learnt and ap-
plied, so it is to the approaches to the
teaching and learning of critical analysis
within universities, particularly at post-
graduate level, that this paper will now
turn.

The diagram below (Diagram 1) indi-
cates three levels of perspective that are
necessary to consider when thinking
about ‘critical analysis’ and its develop-
ment in universities. The first level en-
ables a discussion about international and
national pressures and the ‘bigger rea-
sons’ for the development of skill of criti-
cal analysis by students. The second
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level of analysis comprises pedagogical
considerations. What impact does the
teaching approach have on the develop-
ment of this skill? The third level fo-
cuses on the internal awareness aspects
of both teacher and learner in the
development of critical analysis and the
implications of having this skill set with
in one’slife.

Diagram 1: Levels of Perspective

In this paper, I will primarily be focus-
sing on the pedagogical level with refer-
ence to the other two as relevant.
Forthe purposes of this discussion, I will
first examine what is known as the “Ap-
prenticeship Approach’ and will sec-
ondly look at the ‘Culture-Relative Ap-
proach’. The third, or what I have called
the ‘Middle Way Approach’, offers some
ideas for negotiating the primary ques-
tion posed by the paper, ‘Can Asians
critically analyse?’
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Central to all these approaches is the
supervisor-student relationship. This
paper will argue that this relationship is
the primary site for the cultivation of the
skill of critical analysis and it is this rela-
tionship that we need to examine, if we
are to understand the complexities in-
volved in acquiring the critical analysis
skill set. However, there is little or no
agreement on the location of a skill such
as ‘critical analysis’ within the bigger
picture of postgraduate work and there-
fore, the student-supervisor relationship
needs first to be located within the broad
approaches discussed below.

The Apprenticeship Approach

Diagram 2 below represents the teach-
ing and learning approach adopted
through an Apprenticeship Approach.
While local cultural differences without
doubt influence the way that universi-
ties work, there are also ways of doing
things within universities that cut across
local ethnic cultural expectations. There
seems to be a symbiotic relationship be-
tween universities and national cultures,
embodied in the supervisor of a post-
graduate student. One of the central
tenets of the modern university, regard-
less of national location, is the presump-
tion that the Apprenticeship Approach
prepares students; particularly higher
degree students (Masters and PhD
Level) to undertake research and cre-
ate new knowledge. In this diagram, the
large outer circle represents the super-
visor.
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Diagram 2: The Apprenticeship Ap-
proach

Every prospective postgraduate student
(the dotted-lined circles) is expected to
learn how to fit into their university and
department, via the relationship with the
supervisor. Ideally, the supervisor is the
expert in their subject and discipline and
it is within the process of undertaking
the postgraduate program that the stu-
dent learns the skill of critical analysis.
The supervisor role is, as has been found
in earlier research, a pivotal role in the
formation of these skill but such skill are
also mediated through local expectations
of what role critical analysis plays. The
research found, for example, that Thai
academics are constantly mediating
Western knowledge through Thai cul-
tural filters, as is their responsibility, and
undertaking a process of what has been
labelled ‘adaptive balancing’ in terms of
evaluating the appropriateness of
khwaamruuthangdaankanphadtha-
naa outsider knowledge for the local con-
text (Ma Rhea, 1998, 2000).

Australian academics, as another ex-
ample, have historically prepared post-
graduate students for operating in a
Western, or Westernised, context and
have not normally undertaken to medi-
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ate critical analysis skill development to
different cultural contexts within which
the student might eventually work and
apply their knowledge. In an increas-
ingly internationalised university system
where many postgraduate students are
now undertaking studies outside their
own country of residence, questions have
been raised about how supervisors
should develop skill such as critical analy-
sis in their students, and also how nec-
essary and appropriate these skill are for
all students (Baba & Nabobo, 1996:
Barna, 1983: Kitchener and Brenner,
1990; Knowles, 1980; Lee and Ninnes,
1995). Dale (1982) provocatively titled
his book ‘Learning to be What?’

Before discussing the role of the super-
visor, it is also important to consider what
postgraduate students themselves are
seeking when they study at postgradu-
ate level. In discussions with Thai schol-
ars studying at Australian universities,
for example, there are two levels of un-
derstanding that need to be considered
about Thai international  scholars. At
a personal level, many commented that
study abroad has given them the oppor-
tunity to increase their status, improve
their job prospects and that they will be
able to command a higher salary on their
return home because of their overseas
studies. Thai university education, par-
ticularly postgraduate studies, is not con-
sidered as good as an overseas qualifi-
cation. Nearly all said that they felt an
enormous sense of responsibility to do
well no matter whether they are being
publicly or privately financed. One stu-
dent said:

...when | heard the

news [ was so
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scared...and proud
and frightened all at
the

wanted to do well for

same time...[

my parents and for my

teachers. I hope I

will. ..

A common way of speaking about their
experience as a student was how the
study was always overshadowed by the
importance of doing well for their par-
ents. Also common was a reaction of
culture shock. There is little research
on this aspect of Thai students’ experi-
ences but some insight can be gained
from the following:

Everything went
wrong when I started
my Australian
university...because
of myself who ar the
beginning was very
shy, very close-self,
especially very em-
barrassed with my
English and my for-

eign accent.

A second way of understanding their
study experiences was to look at feel-
ings about responsibility to Thailand and
was of evident importance when discus-
sions were had with students who re-
ceived AusAID or Royal Thai Govern-
ment scholarships and who expected to
return to Thailand to take up university
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or government employment. These stu-
dents said they were always assessing
the applicability of what they are learn-
ing in view of their future work respon-
sibilities. Many commented that devel-
oping skill of critical analysis, while per-
sonally useful, would not necessarily be
immediately useful to them on their re-
turn home.

In talking with these students, as in ear-
lier research with Australian academics
(Ma Rhea, 1992), the author found that
the Australian approach to international
students follows the Apprenticeship
Approach as the following comments
suggest:

Overseas students
come here because of
what an Australian
system has to offer.
Why change it?

Eventually they do
learn to adapt

Once their English is
better theyv fit in fine

Bridging courses will
bring them up to
scratch

Some individual academics recognised
that university knowledge needs to be
relevant to the context of its application
and a number commented on how hard
it appeared to be for international stu-
dents to learn the skill of critical ~ analy-
Sis.

The third aspect that students spoke
about reflected the changes that are oc-
curring in Thailand due to the sustained
economic development of the country
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and Thailand’s greater participation in
world affairs. For the individual Thai
student, there had been increased scope
for studying abroad because Thai fami-
lies have become wealthier. This fact
coupled with the growing existence of a
very competitive international education
product, meant that there are new op-
portunities for individual Thai scholars
who enter the marketplace as consum-
ers rather than as recipients of govern-
ment scholarships.

Clearly, Thai people are responding to
new global possibilities of purchasing an
overseas education. This is occurring
in parallel with the older practices of stu-
dents going out into the world and bring-
ing back khwaamruu knowledge for
Thai national development. As was seen
in my earlier research, many of the schol-
ars are using education as a way of im-
proving their activities in the sphere of
private enterprise. Boulding (1966) pre-
dicted this growth of knowledge as a
commodity and it is as yet unclear what
the impact of this commaodification will
have on the development of skills such
as critical analysis. Will it have an ap-
peal in the new markets or not?

There have been notable successes in
using educational co-operation for de-
veloping the bilateral relationship be-
tween Australia and Thailand (see, for
example, Pookpakdi et al, 1988) but little
is yet written on the impact of new ways
of thinking that have become part of the
experience of a postgraduate student
who studies outside their own place of
eventual residence.

The reality for Thai students studying
outside Thailand is that they report hav-
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ing to overcome a formidable range of
problems before they can begin to value
the educational aspect of the exchange
and that ultimately it is up to them as
individuals to make what they can of the
experience (Burke, 1990; Corbitt et al,
1995; Hannerz, 1990; Kongkoy, 1996).
The opportunities presented to them par-
ticularly at postgraduate level do not yet
make easy the actual meeting of expec-
tations between the student and their
supervisor, and the differing expectations
within the internationalised university
system. The opportunities make it more
possible to meet these expectations but
it is still up to individual students and su-
pervisors whether those cross-cultural
events culminate in a ‘successful’ edu-
cation experience where the develop-
ment of skill such as critical analysis are
embedded within the experience.
Individual responses to global possibili-
ties are influenced by the responses also
being made by people in universities and
those making government policies. Uni-
versity students from Thailand spoke
about it being very important to know
about the world in which they lived. It
was clear that Thailand has had a longer
experience than most countries of schol-
ars going outside Thailand to gain and
bring back many different sorts of out-
sider knowledge. Kings Mongkut and
Chulalongkorn began the process of en-
gagement with other countries through
education exchange, but this was done
under the pressures of colonisation, the
precursor to the current impact of glo-
bal market forces and a nationally driven
need for scholars to have the skill of criti-
cal analysis.

The practice of going all over the world
to get an university education is a rela-
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tively new global phenomenon outside
the elites of most countries and the larger
picture of international student migration
under global market forces has not yet
been recognised as being of significant
research interest. Global capital requires
amobile elite workforce that is comfort-
able with working in a variety of national
contexts. The university is being brought
in to train people for this mobility. Inter-
national student mobility is becoming an
important part of the processes of mar-
ket globalisation, and ability to think criti-
cally is seen as an important ‘success’
marker.

Thai policy makers continue to foster
Thailand as a regional hub for education
in the technologies needed for develop-
ment, while ensuring that their univer-
sity graduates continue to have the nec-
essary khwaamruu knowledge to pro-
tect Thailand’s interests in the region.
Thai academics have not yet developed
a strong locally controlled research ca-
pacity and Thai universities are not
placed highly in the global hierarchy of
vichaa university knowledge production
and reproduction. Similarly, Australian
academics are dependent on the global
research agenda being set by countries
such as the United States, Germany,
Japan, and the United Kingdom. Aus-
tralia is better placed globally to attract
overseas students, and be involved in the
reproduction of khwaamruusamaymai
new knowledges for reasons examined
elsewhere (Ma Rhea 1996).

There was evidence in Thai universities
of an awareness of the need to produce
as well as to consume the knowledge
commodity. Academics and government
respondents both said they recognised a
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need for the preservation of Thai cul-
tural identity in the new global world and
to create their own vichaa university
knowledge they needed the capacity for
independent research. Hence, the need
for Thai people to think critically and
analyse the volumes of information now
available has become linked to the inde-
pendent production of new khwaamruu
knowledge through research.

In Bourdieu and Passeron’s (1977) terms
both Thai and Australian university sys-
tems have received ‘new’ university
knowledge. exchanged it, and repro-
duced it in the local context. Both na-
tion states are eager to have collabora-
tive research with more powerful nations
because, as both Thai and Australian bu-
reaucrats and politicians are aware, to
lose access to advanced knowledge pro-
duction and reproduction threatens the
ability of each nation to function in the
globalised economy, and might render the
nation vulnerable as an organising struc-
ture.

In Althusser’s (1971) terms, Thai and
Australian universities are reproducing
the existing relations of production within
the global market. Kristeva (1977, p.
294-5) predicts a separation between the
people who can think, the intellectuals,
and the machinery of knowledge repro-
duction that no longer searches for new
knowledge but satisfies a global con-
sumer market. She further suggests that
the intellectual is, because of their new
global mobility, exiled from the
Althusserian ideological state appara-
tuses and dissident to the reproduction-
of-technology project (p. 298).
Kristeva’s predictions are echoed in the
discussions that the author had with
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some Thai and Australian academics
who are trying to teach in a university
system that is radically changing. The
intrusion of market forces had left them
feeling disillusioned with their future role
in the university. Others are content with
the changes that are occurring, seeing
the university’s new responsiveness to
the market as a positive thing for them.

There is pressure from Thai and Aus-
tralian politicians and bureaucrats for
academics to internationalise their
course content but little direction is given
on how this might be achieved. Aca-
demic respondents expressed uncer-
tainty about how to improve competency
and competitiveness of students in a
globalised world, the demands of which
were not yet clearly understood, and ask
serious questions about the role of the
university in their countries (see for ex-
ample Amornvivat, 1993, who analyses
the Thai international education relation-
ship with Japan; Beasley, 1991, who dis-
cusses Australian university attempts at
internationalisation; Berchem, 1991, who
examines German responses (0
internationalisation; Hayhoe, 1996, looks
at the international role of Japanese uni-
versities; Kobayashi, 1986, examines the
Japanese response to
internationalisation; Kim, 1996, re-
searches the role of the university in Ma-
laysia; Laureys, 1992, who argues that
mobility is a necessary aspect of newly
internationalised universities; Pongpisit,
1994, who examines a Thai university’s
response to internationalisation; and
Seidel, 1991, looks at the overall chal-
lenge of internationalisation to the uni-
versity ideal). Some Thai respondents
suggested that ideas about globalisation,
and such skill as critical analysis, are sim-
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ply disguised justifications for a process
of Westernisation, imposing Western
economic models, technological informa-
tion, and ways of thinking on countries
such as Thailand (see also a thoughtful
discussion by Tapingkae, 1985). Aus-
tralian academics have also questioned
the value of exporting knowledge for
both its cultural and educational impli-
cations (Alexander & Rizvi, 1993;
FitzGerald, 1993; MacKinnon, 1995).

The capacity and ability to ‘critically
analyse’” in both Australia and Thailand
operates today in a policy-making envi-
ronment that is internationally interde-
pendent. Each nation wants to be mod-
ern and economically developed with-
out losing a sense of local cultural iden-
tity (in the case of Thailand, see Jacobs,
1971).

In Thailand, the university in the past
performed a special function for the
emerging modern state of Thailand in
providing training for the bureaucrats
who would facilitate this emergence.
There was a mixture of state-funded,
free to the student universities and an
increasing number of privately financed
universities. Thai universities, since their
establishment, were outward looking,
sending their students to many different
universities around the world to gain
access to vichaa university knowledge
particularly at the higher degree level.
In the stage where Thailand was devel-
oping as a modern state, there was col-
laboration with more developed nations
to improve the Thai university system
(Ketudat, 1973).

The commodification of university
knowledge by such nations as Austra-
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lia, concurrent with the rapid economic
development in Thailand that has her-
alded a growth in the middle class and
their demands for university education,
has influenced old global awareness.
The commodification of university
knowledge has broken the nexus be-
tween high social status and access to
university knowledge because the newly
rich families in Thailand are not neces-
sarily of the groups that were the elites
(Hayden, 1967).

The implications of this discussion for
pedagogical approaches are crucial to
understand. The ability to think critically
is, as was suggested earlier, a loaded is-
sue. This skill has become a marker of
success within the internationalised uni-
versity system, and is also seen as im-
portant skill for a country such as Thai-
land to have, to ensure that Thailand
maintains the capacity to produce new
ways of doing things that cushion Thai-
land from the impact of globalisation.

There is a growing body of research on
the student-supervisor relationship within
the universities of any one country.
Australian research has contributed to
our understanding of this aspect of learn-
ing (see for example James and Baldwin,
1999). The research has predominantly
been done under an assumption of the
‘universal’ aspects of postgraduate work
and the supervisor-student relationship.
The underlying assumption, therefore,
has been that the student can assimilate
into the supervisor’s expectations, be-
coming the apprentice.

While this approach avoids the poten-
tially more difficult ‘culture-relevant’
aspects where the supervisor and stu-
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dent do not share the same ethnic cul-
tural or academic background, there is
significant anecdotal evidence that sug-
gests there are problems associated with
the ‘universalist’ approach because of
the impact of cultural differences.

In summary, under the Apprenticeship
Approach, the development of the skill
associated with critical analysis is culti-
vated within the supervisor-student re-
lationship. It is therefore important to
discover the ‘fit’ between a supervisor
and a postgraduate student such that the
supervisor can transfer this skill and the
student can learn them within the rela-
tionship. While the universalist, appren-
tice approach has been the modus op-
erandi within many universities around
the world as the way of fostering the
skill of critical analysis, this approach has

been questioned now that supervisors
and students are increasingly likely not
to share a common ethnic culture or
academic background in our internation-
alised university system. It has also been
questioned by academics in non-
Westernised countries that see the ac-
quisition of such skill as critical analysis
as being counterproductive to the main-
tenance of local identity.

The Culture - Relevant Approach

This approach, depicted in Diagram 3
below, questions the universal applica-
bility of a skill set such as critical analy-
sis. Each circle represents a national
university culture such as Thailand, Aus-
tralia, USA or Japan and suggests that
the university mission should be more
aligned to the local culture than the de-

mands of the global culture.

Diagram 3: The Culture-Relevant Approach
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The basic tenet of this approach is that
local and indigenous knowledge and lo-
cal forms of education and socialisation
take precedence over globally derived
knowledge and pedagogical approaches.
This approach has emerged in many
ways a s a response to the homogenising
influence of Western knowledge under
colonisation and newer forms of
globalisation (see Baba, 1987; Bar On,
1993; Bhabha, 1994; Boonyavatana,
1995; Corbitt, et al., 1995; Fanon, 1986;
Geertz, 1983; Teasdale and Ma Rhea,
2000). It reasserts the right of local com-
munities to preserve their particular
worldview in the face of outsider views
and suggests, as an example, that criti-
cal analysis is one such outsider view
within many cultures (Nabobo, 1994;
Thaman, 1995; Said, 1978, 1994 a&Db).
Hofstede & Harris (1988) suggest that
different cultures will drive capitalism and
organisational development differently
because of the cultural factors and that
Western indicators of success are not
necessarily useful to non-Western, eco-
nomically developing nations.

There have been a number of responses
at the pedagogical level to this assertion.
Some academics appeal to the Appren-
ticeship Approach, that all students re-
gardless of ethnic, national culture will
benefit from developing the skill of criti-
cal analysis (see for example Honey’s
argument in parallel about the learning
of English language, 1998; Sethasathien,
1995; Thanasuthipitak, & Ramingwong,
1995). In this reSponse, as was dis-
cussed above, critical analysis is posited
as a universal ‘good’. For other aca-
demics, the teaching of critical analysis
is so destructive of ethnic or national
cultural identity that the skill of critical
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analysis is framed as ‘Western’ and is
described as belonging to “Western’ cul-
ture.

These responses will be discussed draw-
ing from research that has focussed on
learning styles. The Culture-Relevant
approach, sometimes also called ‘cul-
ture-relative’ has a surprising array of
proponents coming from different eth-
nic cultural locations but arguing similar
points. The arguments have been gen-
erated by the increasing possibility that
supervisor and student do not share a
similar ethnic culture or academic back-
ground. As was discussed above, there
seems to be evidence that the develop-
ment of skill such as critical analysis is
fostered by a good ‘fit’ between the
teacher and the learner. For some
teachers and learners, the presence of
ethnic cultural differences between them
makes this an uncomfortable ‘fit’.

Comments, drawn from my research,
suggest the approach of some Austra-
lian academics:

The Chinese learning
style is so fundamen-
tally different from
ours that I need to su-
pervise to accommo-
date these differences

I can’t expect Asian
students to critically
analyse things be-
cause it is not part of
their culture to do so

They mostly need to
learn things thar will
be useful to them
back home and not
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learn Western ways of
doing things

Typically, this argument is more com-
monly made by academics who are
working with large numbers of students
who do not share their ethnic cultural or
academic background. In conversations
and at workshops they speak of the dif-
ficulties of developing the sort of rela-
tionship with their students that they feel
one needs in order for the student to
develop the skill of critical analysis.
They point to the foundational factors
such as getting to know the student and
assessing their needs, or establishing rea-
sonable, agreed expectations, or encour-
aging the postgraduate student to be an
independent thinker as areas of great
problem for many overseas students. In
failing to find the appropriate ‘fit’ pre-
sumed in the Apprentice Approach,
many academics focus on cultural dif-
ferences as a source of the problem.

There are many universities in Austra-
lia that now offer academics the oppor-
tunity to develop cross-cultural skill, both
at the interpersonal and the pedagogic
levels. The positive aspect of this pro-
fessional development is that academ-
ics are questioning the appropriateness
of the Apprenticeship Approach as uni-
versally applicable. It also raises prob-
lems. The Apprenticeship Approach is
predicated on the supervisor being the
expert and the student being the learner.
From experiences of running this sort of
staff development workshop, the author
has become aware that many academ-
ics, who have worked long and hard to
become expert in their field, find it very
difficult to become a learner again, par-
ticularly when they are clearly non-ex-
pert about the student’s ethnic culture
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and possibly are unfamiliar with their
academic background as well.

They often want easy solutions and clear
answers about the impact of cultural dif-
ference and learning styles on the su-
pervisor-student relationship. Some-
times the discussions become uncomfort-
ably essentialist because of the need for
academics to have the answers. Ex-
amples of the extreme are found in the
above comments. It is here that the au-
thor most often hears the question about
whether people from a particular cultural
group can ‘critically analyse’. The logic
of the approach is that ethnic culture has
an impact on learning style. When the
learning style of the student is different
to that of the supervisor, is it necessary
for the supervisor to adjust their approach
to meet the expectations of the student?
If critical analysis is not part of the
student’s cultural background then does
it make it far more difficult, if not im-
possible, for the student to develop such
askill?

While under the Apprenticeship Ap-
proach the student is expected to do most
of the adjusting and fitting in, under this
approach it is the supervisor who pre-
dominantly undertakes this task. By
necessity, the supervisor can fall into an
eclectic reading of their role falling some-
where between a demi-god whose
words the student uncritically accepts,
and a learner who elevates the student
to the ‘native expert’ position.

However, it is not only Westernised aca-
demics who favour the Culture-Relevant
Approach. There are a number of non-
Westernised academics who question
the value of critical analysis as a ‘uni-
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versal’ good. While outside the scope
of this paper, there has been robust criti-
cism of the claims to universality en-
shrined in the mission of most universi-
ties that were established during the re-
cent period of European colonisation. In
the post-colonial period, many universi-
ties in countries such as India, the Car-
ibbean, Malaysia, and South Africa
were invited to reform themselves such
that they could make a significant con-
tribution to the development of
postcolonial states. The reconfigured
universities were often part of the newly
emerging national identity. There have
been many discussions, conferences and
papers about the role of universities in
developing areas and the skill of critical
analysis have often been framed as part
of a Western paradigm, and not suitable
for the emerging state (see the confer-
ence proceedings of an organisation such
as INRUDA: The Role of Universities
in Developing Areas, Ma Rhea, forth-
coming; Samuel, 1996).

As such, it is not surprising that academ-
ics in many non-Western locations have
valued the rebuilding of national identity
over the criticism of it. Students from
countries that are emerging from a co-
lonial past often have contradictory feel-
ings about being critical of anything to
do with their home country and culture,
and it is especially difficult for an ‘out-
sider’ academic to encourage such stu-
dents to develop these skill, even in the
abstract (Rizvi, 1996; Simkin, &
Boonyanate, 1996; Sinlarat, 1994).

Very little research has focussed on the
validity of either the Apprenticeship or
the Culture-Relevant Approaches in
terms of the development of, and appro-
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priateness of, the skill of critical analy-
sis. What is known, however, is that in
a globalised world, with the increase in
international student migration, it has
become far more likely that supervisors
and their postgraduate students will not
share a common academic background
and/or ethnic culture. Itis also clear that
the relationship between the supervisor
and student is an important influence on
the success or failure of a student to ac-
quire the skill of critical analysis. Itis to
the next approach that we now turn to
examine how the gap between the
former two models might be traversed.

The Middle Way Approach

Clearly, the discussion about whether
‘Asians’ can or should develop the skill
of critical analysis is highly contested.
[s it possible to move forward in such a
way as to meet the concerns of both the
universalists and the relativists? Is it
possible to achieve the balance of com-
peting needs as shown in Diagram 4
below, to develop a way forward that
enables us to think about the develop-
ment of the skill of critical analysis with-
out falling into dangerous cultural deter-
minism or new forms of colonisation?
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As was seen from Diagram 1, there are
complex international, national, peda-
gogical and individual perspectives on
the acquisition of the skill of critical analy-
sis. When the two people most central
to this task, the supervisor and the stu-
dent, are working together they are con-
sciously or unconsciously shaped by
these perspectives. This section of the
paper will argue that there is a need for
there to be a higher order motivator that
might encompass both the universal and
particular aspects that shape the teach-
ing and learning of critical analysis. In
earlier work (Teasdale and Ma Rhea,
2000), the author has argued that panjaa
wisdom might be such a motivator. This
approach is supported by a growing body
of literature that suggests that pursuit of
panjaa wisdom is an important goal to-
wards which to focus the development
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of khwaamruu knowledge (Ayya
Khema, various; Bauman, 1993 Beare
& Slaughter, 1993; Buddhadasa Bhikku,
various; Conze, 1980; Fals Borda, 1985
Nabobo, 1994; Shweder, 1991:
Sternberg, 1990).

The pursuit of panjaa wisdom also sug-
gests that bodies of knowledge such as
Buddhism still have within them a peda-
gogical contribution to make to our un-
derstanding of critical analysis. It can
also point the way forward to our ques-
tions about how to ensure that the skill
that we are teaching in our universities
are culturally safe and sensitive for all
our students regardless of their ethnic
culture. The diagram following (Diagram
5) provides a useful explanation of the
interrelationship of various forms of
knowledge and panjaa wisdom.
Vipassana insight understanding and the
skill of critical analysis seem very simi-
lar. If these ways of analysis can be
harnessed to local expressions of moral/
ethical principle then we would have two
legs of the pot. The third, concentration
arising from meditation and stillness of
mind, seems the weakest in the present
climate of change. Both Harvey (1989)
and Giddens (1992) write of the sense
of time speeding up, of humans now
having to work more rather than less
even with our technological mastery.
Every time that I suggested to my re-
search participants that it might be a good
idea to slow things down in the global
education services market and to think
about what we are doing, there was
strong objection, with one informant say-
ing, “If we don’t do it, somebody else
will”.

I think that the capacity to refuse plan-



Approach to the Development of Critical Analysis in the University :

Wisdom
Higher' wisdom “Worldly” wisd ®
. Rural WiS(iom . Modern wisdom
v -

Local knowledge
dental knowledge Development knowledge
University knowledge

Outsider knowledge

Insight
Morality Concentration understanding
Siin Samaadh Vipassana
religious/ Metaphysical Arelytic/scientific
Ethical knowledges ¥nowledges —
knowledges

Knowledge

Diagram 5: The Three- Legged Pot
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etary destruction lies in the skill that
arises from such forms of concentration
samaadhi as meditation. The word
‘meditation’ is often misunderstood, with
most people being content to seek moral/
ethical transcendental knowledge rather
than to pursue deep concentration.
Many mind-stilling techniques are avail-
able (see for example Ayya Khema,
1987, 1991; Buddhadasa, 1956, 1986,
1988, 1989; Buddhaghosa, ?7400;
Inthankamhaeng, 2536; Nyanatiloka,
1981, 1982;) but all these techniques are
simply methods to occupy the caj mind
(brain and the heart) so that brief mo-
ments of stillness can be experienced.
It is in this space of stillness and insight
understanding that new knowledge can
arise.

What is implied by this three-legged pot
analogy is that if we simply strengthen
the critical analysis skill without attend-
ing to ethics and the ability to concen-
trate, then the outcome will not be a wise
one. It would seem that this informa-
tion provides a useful insight into the di-
lemmas faced by supervisors, their stu-
dents, universities, individuals, and gov-
ernments. Surely we need new knowl-
edge that is wise, not new knowledge
that is solely well analysed. That is part
of the skill needed to conduct appropri-
‘ate research and produce new knowl-
edge. This Middle Way Approach at-
tempts to position panjaa wisdom as its
universal good, enabling discussion of
both critical analysis and its role in the
world in relation to wise outcomes.

The relationship of wisdom to the West-
ern scientific tradition, of which critical
analysis is an important part, is one of
the most complicated ones to understand.
It was striking how frequently Thai in-
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formants pointed to Western science as
a form of panjaa wisdom, whereas
Australia informants had been saying
that scientific knowledge without ethics
was something potentially dangerous.
After reviewing the research data, a
theme emerged that indicated that
khwaamruu knowledge and panjaa
wisdom are not necessarily of the same
order even though many informants used
the terms interchangeably. The words
are also often confused in the academic
literature. In returning to Theravadan
Buddhist orthodox understanding of
panjaa wisdom and khwaamruu
knowledge, it was apparent that there
are similar levels of confusion in the in-
terpretative texts. Buddhist texts now
teach the three ways of knowing as
morality, concentration and wisdom in
the teachings (siinsamaathipanjaa)
about ariya-sacca the Four Noble
Truths and ariya-atthangika-magga
the Noble Eightfold Path (see Diagram
6; Bhikku Bodhi, 1984). Thus, panjaa
wisdom has tended to be seen as a se-
quential development after siin moral-
ity/ethics, and samaathi concentration.
In fact, the first two need also to be sup-
ported by vipassana insight understand-
ing, working together before panjaa
wisdom can arise. Moreover, it is
vipassana insight understanding that
can also be understood as critical analy-
sis.
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When reanalysing the actual practices
that were being called panjaa wisdom,
they were insight understanding prac-
tices that in conjunction with morality and
concentration could lead to an experi-
ence of panjaa wisdom. The informants
who insisted that panjaa wisdom is
higher than knowledge provided the key
to unravelling the mess. Equally, Thai
informants insistence that science could
be regarded as a form of panjaa wis-
dom then became clearer, because Thai
Buddhist are taught that panjaa wisdom
is the insight path. It then became
clearer that what these Thai informants
were saying was that the Western sci-
entific way of knowing about the world
was very similar to the way of knowing
that encourages insight understanding.
Both are practices of deep understand-
ing if applied correctly.

The revised proposition about ariya-
atthangika-magga the Noble Eightfold
Path now suggests that panjaa wisdom,
whether “higher” wisdom or ‘worldly’
wisdom, is the outcome of practice and
understanding of the three ways of
knowing.In such a way, the pot of
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panjaa wisdom is constantly replen-
ished and balanced.

The scientific way of knowing was also
an important part of discussion with Thai
academics and students. The established
Thai practice of bringing Western sci-
ence into a clear Thai cultural frame-
work tried to make sure that this new
khwaamruuthaangdaan
kanphadthanaa outsider knowledge,
vichaa university knowledge was
balanced with local knowledge and,
sometimes, phumpanjaachawbaan
rural wisdom.It remains to be seen
whether the increases in funding for the
migration of Thai scholars to overseas
universities to gain access to new
vichaa university knowledge in science,
engineering, informatics and computer
technologies will disrupt the adaptive bal-
ancing that has occurred up until now.
It will be influenced by the scholars
themselves, by how they bring the newer
vichaa university knowledge back to
Thailand, by how they filter what they
have learned, and by how they act be-
cause of their global awareness and their
global knowledge.
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What becomes clear is that global uni-
versity knowledge is being brought into
nations such as Thailand by returning
students and that such outsider devel-
opment knowledge poses a serious chal-
lenge to phumpanjaachawbaan rural
wisdom. Ifound that this sort of panjaa
wisdom had been built on the past, on
past experiences and on cultural store-
houses of local knowledge. As such,
there was a reliance on the relative
stability of Thai society on which to base
wise pronouncements, so it could
therefore be seen to be inherently
conservative.

Vichaa university knowledge is seen as
a tool by which to construct a different,
better future. Phumpanjaachawbaan
rural wisdom withers before vichaa
university knowledge because university
knowledge accommodates change. Uni-
versity graduates know that their univer-
sity knowledge becomes outdated by
new discoveries. They are trained to
be open to such a process, and to be
questioning of ways of knowing that look
for solutions to problems outside the
material.

Training in the traditional Buddhist
siinsamaathipanjaa wisdom path in-
sists that there is more to insight than
the physical manifestations of material-
ity. Transcendental understanding would
incorporate change while teaching that
solutions to material problems can be
found in balancing the three ways of
knowing. ‘

Conclusion

The above sections prepare the ground
for an understanding of the Middle Way
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Approach. Returning to the subject of
this paper, there are clear, scholarly in-
dications that the Western way of criti-
cal analysis is similar to the Buddhist in-
sight understanding. What is interesting
is that Western universities have cho-
sen to focus on, and develop critical
analysis within the scientific paradigm
and have not maintained its pedagogic
relationship with ethics and concentra-
tion. What is also interesting is that many
of the Thai people spoke of the fact that
Thai people generally are well grounded
in the ethical, moral knowledges (siin),
fewer learn the mind stilling practices
of concentration through meditation
(samaathi) and even fewer learn the
skill of insight understanding vipassana.

Clearly there are historical reasons for
the choices that ethnic cultural groups
have made in their pursuit of
khwaamruu knowledge and panjaa
wisdom. What this paper attempts to
show is that the skill of critical analysis
1s not unique to the West, but in the ex-
ample of Thailand, it is not something
that is commonly pursued. Within the
pedagogy of Buddhism, it is clear that
there are certain practices that can
strengthen the development of
vipassana just as there are within the
Western scientific tradition. What seems
to be at odds here is that the acquisition
of the skill of critical analysis in the
Western university context is unmoored
from ethical considerations, an aspect
that many overseas students spoke of in
interviews. Neither is the ability to think
critically necessarily developed along-
side the skill of deep concentration about
the issue of research. It appears to de-
pend on the individual supervisor as to
how much a student is encouraged to
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think ethically, deeply and critically about
their research.
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